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By Amy Driscoll
As I prepare to depart from
our CSUMB community, I
find myself often reviewing
the activities of the Center
and reflecting about what I
learn from day to day. Take
for example, a previous
week in Teaching, Learning,
and Assessment.
It gave me many
opportunities to
reflect on the
uniqueness of this
campus.
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Tuesdays bring a round of
meetings but at noon, I
pause to join Ernie
Stromberg in his third lunch
time seminar on writing.
(con’t on page

TLA’s Fifth Anniversary
Thank You, Amy!
In this issue, faculty across cam
pus give voice to the broad and
deep impact Amy Driscoll has
made on this campus and on us
individually.
Five years ago, Amy’s warm and
welcoming ways and expertise in
the scholarship of teaching, learn
ing, and assessment allowed her
to quickly turn the literally empty
little building 10 into a vital center
for faculty, full of activity, ideas,
and collegiality. For the past five
years she has advised, mentored,
collaborated, bolstered, and in
spired all campus faculty who go in
and out of the doors of Building 10.

Amy’s comprehensive knowledge
and experience in the field of
teaching, learning, and assess
ment and her commitment to our
faculty and student has played a
central role in forging the very
mettle of who we are becoming.
TLA’s presence on the campus, at
the Community Day of Welcome,
during Fall and Spring planning

Bobbi Long
School of Information Technology
and Communication Design
I was a faculty' member during the early
years, 1996-8. I left to pursue a tenuretrack position at a large CSU. I soon
learned that bigger is not necessarily
better in large-scale university academ
ics. I was fortunate to be able to return to
a tenure track position at CSUMB. Amy
Driscoll and TLA were a major factor in
that decision because of the support for
teaching and preparing for Tenure Re
views. The Course Alignment Workshop
improved my course'organization and
teaching evaluations. The Grant Writing
Workshop has helped me to write grant
proposals. The Visual Knowledge Project
helped me publish my first scholarly
research and writing. TLA provides an
invaluable service. Every faculty member
should take advantage of one of
CSUMB's most valuable assets.
VOLUME 3, ISSUE 4

Natasha Oc’Liman
week faculty events, and in the
extensive selection of workshops,
teaching co-ops, and work sessions
offered at the Center is the result of
Amy’s consistent support and her
ability to inspire us. Her expertise
and creativity in constructivist peda
gogies has reached hundreds of our
students - her influence on students

ASAP Writing Coordinator
TLA is an invaluable source of faculty
support. T value most the studentcentered approaches when discussing
how to better individual teaching and
learning practices. Over the years, I have
collected a nice sample portfolio of alter
native teaching methods and approaches
to use when I teach. I am always trying
new concepts learned at a workshop, fac
ulty session, or Souper Friday. Time
spent with TLA staff and faculty is al
ways productive, and I always leave a
session feeling inspired and more confi
dent about my role as an instructor.
for her leadership in making that
process a learning experience for all
those involved.

and faculty appears daily in our
classrooms. Her support and
resources for faculty pursuit of the
scholarship of teaching, learning,
and assessment has encouraged
many of us to publish and present
our work in professional publica
tions and conferences across the
country and beyond.
With her strong commitment to
faculty, Amy has unwaveringly
represented us on campus in
innumerable small and large ways.
She has been our advocate in RTP
processes and in becoming capable
grant writers. She has supported
our research projects and has been
generous with resources that have
allowed us to attend conferences,
institutes, and workshops and to
work within our learning communi
ties on issues of assessment, ULRs
and MLOs in our curriculums. She
has represented CSUMB’s work
across the country in numerous
keynotes, consultations, and work
shops. We are greatly indebted to her
for her central role in our lengthy and
successful accreditation process and

We wish Amy a fulfilling and con
tented retirement and ask her to re
member the high esteem in which
she is held by faculty on this cam
pus. Her remarkable contributions to
us will continue to influence our indi
vidual and collective evolution as we
pursue the work ahead of us.
<$>

John Wu
School of Business
I thought I knew how to teach when I
joined CSUMB in 2002.1 had been
teaching for more than 10 years and my
course evaluations were consistently
high. Then I participated in the Visible
Knowledge Project in 2003 and every
thing started to change. I realized that
teaching was not about how I taught, but
about how students learned. I learned
about grading rubrics and student selfassessments and began to use them. 1
also discovered a whole new world of
scholarship on teaching. My participation
in Alvemo College's summer workshop
on abilities-based education helped me
clarify the connections between MLOs,
CLOs, and student learning. As a result,
I have become a better teacher and my
students benefit from a much richer,
much effective learning environment.
Thanks, Amy. Thanks, TLA!
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Tim Barrett

Interim Title V Academic and
ESL Support Coordinator
~

When I first am. J at CSUMB nearly
three years ago, the campus community
seemed expansive and the various institutes
seemed distant and far removed from each
other. Walking into TLA was like discov
ering an island in a sea of new surround
ings. The staff was friendly and accessible
and it soon became apparent that the center
serves as a hub to the campus community
by bringing faculty together from otherwise
far removed institutes. TLA fosters a
healthy intra-campus dialog and a healthy
sharing of ideas and concepts. TLA has
been a helpful partner for me in developing
innovative assessment strategies and tools
to enlighten and inform my work. TLA
staff has been a morale supporter and encourager to me while collaborating in the
development of tutorials and curricula.
TLA is a vital part of the CSUMB commu
nity. To all TLA staff members and associ
ates, thank you for all that you are doing.

Writing as Instructional
Practice
Reprinted from the NEA Advocate

Writing and learning
Writing is never mere transcription it is not a simple process of capturing
in clear language what one already
knows and “just writing it down.” The
process of casting new knowledge
into one’s own language is transfor
mative: the knowledge changes
shape, it is personalized, it receives
the stamp of one’s own perspective
as it is represented in language.
One’s existing mental frameworks
for knowledge change shape, too,
as they accommodate the new
knowledge.

Written language, in particular, re
quires the thinker to come to grips
with the object of learning. Writing
is a journey. Writers may begin with
a plan or an outline, but it is the act
of writing that determines the path
and the eventual outcome. No one
can imagine ahead of time exactly
what will happen during writing.
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Yoshiko Saito-Abbott

Mission of the Center for
Teaching, Learning, and
Assessment
The Center is established to honor and
support faculty in their implementation
of the university Vision and values, in
their dedication to student learning, and
in their individual and collaborative
professional development and learning
processes.

TLA StaffAnnette March (Faculty Associate),
Stacey Malone (Administrative Support Coordina
tor), and Amy Driscoll (Director)

Swarup Wood
Division of Science and
Environmental Policy

TLA has served me in many of the same ways
as an excellent spiritual community would. Amy
and TLA have engaged me and made me think
deeply on issues I am passionate about and have led
me to re-examine much of what five considered
"true." This dissonance has provided fodder for
growth. I've been energized by my discoveries, and
heartened by rediscovering the joy of searching.
Equal parts mentor, collaborator, demanding, and
fun, TLA has been, how shall we say....a hoot!

Writing is thinking made visible. Because
writing is visible, it allows people to work
together in a complex intellectual space.
Writing can provide a shared space for
teachers and students.

Myths we live by
Too many teachers embrace unproductive
beliefs or myths about writing and writing
instruction. Sometimes, it is best to unbur
den ourselves of the myths that hamper
learning.
Writing is a problem to be fixed-. Writing
is not something we fix with seat time in a

World Language and Cultures

I want to express my thanks to Dr.
Amy Driscoll for her guidance
and leadership for implementing
outcomes based education at
CSUMB. I Joined CSUMB in
1996 excited to develop an out
come based program. It has been
challenging and very exciting
over the years to develop and
implement this curricula. Amy
not only went over my course
syllabi and year cuiricula for
Japanese programs. but also spent
tireless energy to guide and help
develop the Language ULR out
comes, standards and criteria,
working with the large and di
verse group of language faculty.
My learning experience to de
velop outcome based cuiricula
and pedagogy to reach the out
comes also extends to K-12 teach
ers in California and is also U;.
shared with language teachers in
Japan and the nation through
various workshop and publica
tions. Thank you again, Amy, for
your dedication and guidance.

required course. Writing is a
complex skill that grows over
time as students practice in
various contexts. My col
league at UC-Santa Barbara,
Susan McLeod, suggests that
writing is a skill like piano play
ing. Musicians practice, get
feedback, develop a repertoire,
perform and over time, be
come good players. Writing is
like piano playing.

Writing should be graded:
Writing assignments frequently
represent tests of one sort or
another, with grades attached,
something that comes at the
end of learning. Students
become conditioned to view
writing as a display of learned
or memorized material, ex
changed for a grade in the
academic barter culture. This
pattern can be broken in using
writing as part of the learning
(con’t on page 9)
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Recent Faculty
Shannon Edwards (TAT) will be cocoordinating a class for CSU Summer Arts,
a festival in visual and performing arts,
which allows students to study with many
of the best artists in the field. Shannon’s
class, "Theatre on the Edge: Unheard
Voices" will teach students to use improvi
sation and acting techniques to share stories
of local communities. Students will also
work inside a correctional facility and with
Hmong high school youth in 18 exciting
two-week workshops Faculty are allowed to
take any class using the CSU fee waiver for
$3.00 a class. For more information, go to
www.csusunmierarts.org.

John Wu’s (School of Business)

'‘Developing Supply Chain Advantages at
Sony de Mexicali: An Exemplary Maqui
ladora Transformation’’ appeared in the Feb
2004 issue of California Journal of Opera
tions Management. The article concerns the
recent challenges faced by the Mexican
maquiladora industry (export-oriented
manufacturing) along the U.S.-Mexico bor
ders to use supply chain management tech
niques to stay competitive. The article
results from John's 1999-2002 work with
colleagues and the top management at Sony
de Mexicali, Rey Huerta. President of Sony
de Mexicali and Jeff Decker, colleague at
Biola University, who are co-authors.
Rikk Kvitek (SEP) has a co-authored an

article with C.K. Bretz, ■‘Harmful algal
bloom toxins protect bivalve populations
from sea otter predation,” now in press with
the Marine Ecology Progress Series.
Juan Gutierrez (SBS), in December 2003,

published Historia Social De Los Ejidos
De Colon/Social History’ of Ejidos Land in
Colon (Universidad de Guadalajara Press).
His book offers a comparative dimension to
the study of the Mexican C.ristero wars of
the 1930s, with land and religion at the core
of the conflict. Juan’s book has been
praised as an important ethnographic contri
bution to the explanation of the historical
formation of Mexican peasantry in the
20th Century.

This semester, Rafael Gomez (WLC) was
invited to deliver a talk at the Latin Ameri
can Week at the University of Hawaii at
Manoa. He critically evaluated Samuel P.
Huntington's Foreign Policy article “The
Hispanic Challenge.” Dr. Gomez also gave
presentations at tlnee conferences. At the
annual conference of the Hawaii Asso
ciation of Language Teachers, he suggested
new ways of incorporating technology and
foreign language pedagogy. At the Lilly
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West Conference of the Inter-national
Alliance of Teacher Scholars, he discussed
why and how to build an online learning
community in a foreign language class, and
at the 6th Annual DigitalStream Conference
on Emerging Technologies in Teaching
Languages and Culture, he presented on the
Integration of Technology and National
Standards.
Frauke Loewensen (WLC) gave a presenta
tion at the annual conference of the Hawaii
Association of Language Teachers address
ing the question “Can We Assess Speaking
in an Online Language Class?” And, at the
6th Annual DigitalStream Conference on
Emerging Technologies in Teaching Lan
guages and Culture, she offered advice about
“What to Consider When Teaching Lan
guage Online.”
Annette March (HCom and TLA) pre

sented a session at the Lilly West Confer
ence of the International Alliance of Teacher
Scholars in March, entitled “Teaching and
Learning about Race: Constructing Faculty
Learning Communities."
MPA faculty member Jim Ferguson's
compositions for solo guitar can be heard on
his recently released CD, Silver & Cedar,
which reflects a variety of influences,
including jazz, classical, blues, and world
elements.
Rene Feinman (HCom) was invited to

speak at the annual Monterey Peninsula
College Multicultural Women's Conference
for International Women's Day this year.
She is continuing her participant-observer
work in the peace movement and will be
presenting on this work at the Race. Gender,
and Class Conference in New Orleans next
fall, and at the annual American Political
Science Association meeting. She has been
invited to write an entry to the Macmillan
Encyclopedia on War and American Culture
on peace movements from 1945-present.
Jeff Groah (MATH) gave a presentation

titled "Shock Waves, Black Holes, and the
Einstein equations" at the American Mathe
matical Society meeting at the University of
Southern California this April. His work,
which models gravity as the bending of
spacetime, uses the mathematical theory of
shock waves in the general theory of relativ
ity. His work will soon appear in the
Memoirs of the American Mathematical
Society.

Jeff is also co-author, along with J. Blake
Temple and Joel Smoller, of "Solving the

Einstein Equations by Lipschitz Continuous
Metrics: Shock Waves in General Relativ
ity" which appeared in Handbook of Mathe
matical Fluid Dynamics, Volume 2, pp.
501-595 (eds. S. J. Friedlander and D.
Sene, 2003, Elsevier Science B.V.) Here,
the authors present the first exact shock
wave solutions of the Einstein equations
and describe the preparatory work for the
initial boundary value problem for the
Einstein equations.
SLI faculty Seth Pollack, Brenda Shinault
and Pamela Motoike presented two work
shops at the Seventh Annual Continuums of
Service Conference, sponsored by Campus
Compact, March 10-12 in San Diego. They
led an all-day invited pre-conference work
shop entitled “Placing Diversity and Social
Justice at the Core of your Service Learning
Course,” bringing CSUMB's social justice
approach to service learning to the attention
of a national audience. The SLI team also
presented data on student learning in the
Community Participation ULR courses, in a
session titled: “What Lights the Fire of
Multicultural Civic Engagement.” The
session addressed the different journeys the
diverse students must make in becoming
"multicultural community builders."
Josina Makau (HCom) was invited to

speak on "Ethics and the Structure of the
University" as part of a small working
conference sponsored by Duke University's
Kenan Ethics Institute in March. She is
also one of six scholars to be featured in
evening "conversations" on “Commun
ication Ethics in a Postmodern Era" at the
bi-annual National Communication Ethics
Conference to be held in Pittsburgh in June.
Peter Lang will be publishing the proceed
ings in a special volume later this year.
Maria Zielina (WLC) is teaching graduate
Africania at the University of Warsaw.
Poland on a Fulbright and also is offering
conferences about the influence of
Africania in Latin American society and
culture at the Crakow Jegiellonian Univer
sity and Poznan University of Technology.

She has recently published three articles
"Discovering Yourself Through the Other"
in That What We Should Have: Race and
Revolution in Nicolas Guillen (Univ. of
Pittsburgh, 2003), “Bajo la luz de los tarnbores: Un bildungsroman femenino y latinoamericano,” in Rebeldia, denunciayjusticia
Social: Voces energicas de autoras hispanoamericanas y espaholas, (Miami: Ediciones
Universal. 2004) and “Las tinieblas de tu
memoria negra: la emotiva exposition de
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Scholarship
un rito de pasaje en una comuni dad guineana" in La reconstruction de la memoria v
de la identidad national en la literatura
hispano-negroafricana. Alcala de Henares
(Universidad de Alcala de Henares, 2004).
Carla Bundrick Benejam (SEP), who also
teaches physical anthropology at Cabrillo
College, has been listed as one of the prin
ciple reviewers in the upcoming 3rd edition
of Biology1: A Guide to the Natural World
by David Krogh. Her work focused princi
pally on editing the genetics and evolution
portions of the textbook, to be published
this summer by Prentice Hall.
Rina Benmayor (HCom) has recently
published two articles: "Cyber-teaching in
the Oral History Classroom," and "Digital
Technologies and Pedagogies" in From
Email to Earthquakes: On Teaching and
Learning with Technology! in the California
State University, Long Beach CA.: CSU
Press, 2003.

Rina has also presented "Narrating Cultural
Citizenship: Oral Histories of First Genera
tion College Students of Mexican Origin"
at the University of Queensland, Brisbane,
Australia in July at the 2nd International
Conference on Higher Education and
Community Engagement. And, last Octo
ber she presented "First Generation College
Students of Mexican Origin " at the Oral
History Association Annual Meeting in
Bethesda, Maryland.
She is currently working on an article titled
"Gender, College, and Cultural Citizenship:
A Case Study of Mexican Heritage Stu
dents in Higher Education" and on a revised
edition of Migration and Identity, Vol. 3 of
the International Journal of Oral History
and Life Stories, to be reissued next fall.
Kevin Raskoff (SEP) recently described a

new jellyfish species from Monterey Bay
and presented the results of a month-long
cruise to the Arctic Ocean at the Ocean
Sciences conference in Honolulu. With G.I.
Matsumoto he has recently published
“Stellamedusa ventana, a new mesopelagic
scyphomedusae from the eastern Pacific
representing a new subfamily, the Stellamedusinae” in the Journal of the Marine
Biological Association of the United King
dom, 54(4274), 2004, 1-6.

In Ocean Sciences (2004) Kevin co
authored, with Hopcroft, Purcell, and
Youngbluth, “Gelatinous zooplankton of
the Arctic Ocean: in situ ROV observations
under the ice.”
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Pat Hanson (SLI) has been appointed to be

one of seven Regional Evaluation Consor
tium Leaders for the twenty-nine CalServe
partnerships in K-12 schools in California
through a grant from UC Berkeley's Ser
vice-Learning Research & Development
Center. Her article “ALAS: Wings: A Study
of Postpartum Depression in Latinas, A
First” recently appeared in The Hispanic
Outlook in Higher Education (Jul 14, 2003).
Richard Harris (Global Studies) has

recently been named the editor of the
Journal ofDeveloping Societies, a refereed
international journal with a large global
readership and a reputation for publishing
cutting-edge scholarly contributions on
major issues of world development and
societal change. He has also published an
essay on “The National and Global Effects
of the California Energy Crisis and the
Enron Debacle” (pages 68-83) in Labour,
Globalisation and the New Economy edited
by Gyorgy Szell, Carl-Heinrich Bbsling &
Johannes Hartkemeyer (Frankfurt: Peter
Lang GmbH, February 2004).

As part of his sabbatical project, Richard
co-organized and co-edited with his partner,
Melinda Seid, a special collection of essays
on “Globalization and Health,” now being
published by the new international journal
Perspectives on Global Development and
Technology! and by Brill Academic Publish
ers (Boston, Koln and Leiden). He and Seid
are the co-authors, in the Brill collection, of
both the introductory essay entitled
“Globalization and Health in The New Mil
lennium,” and the concluding essay on “The
Globalization of Health: Risks, Responses
and Alternatives.”
Richard has also recently completed editing
another collection of essays on “Global
ization and Development in Latin America”
that is being published as Issues 2 and 3 of
Volume 19 (2004) of the Journal ofDevel
oping Societies and as a monograph by de
Sitter Publications (Ontario, Canada) in late
2004. He has written the introductory essay
in this collection on “Economic Integration,
Health, Labor and Popular Mobilization in
Latin America” as well as the concluding
essay on “Popular Resistance to Globaliza
tion and Neoliberalism in Latin America.”

Finally, based on research earned out during
his sabbatical leave, Richard’s article
“Democratization of the State: A Global
Perspective and South African Case Study”
has been accepted for publication in the

International Journal of Public Admini
stration by Marcel Dekker, Incorporated
(Basel, Switzerland and New York) in the
journal’s special issue on “Governance in
the Global Context” to be published in late
2004.
Swarup Wood (SEP) presented
“Developing Outcome-Based Assessment
That Aligns Curriculum, Pedagogy and
Assessment for General Education” and
“Listening to My Colleagues: Interviews
of Faculty Responses to Assessment” at
the annual meeting of the American Asso
ciation of Colleges and Universities in
Long Beach, CA in March 2004.
Julie Shackford-Bradley's (Global Stud

ies) essay '"Free Tinkers' in the ‘Turd
World': Politics Pleasure, and Intertextuality in Contemporary Southeast Asia
Women's Writing" appeared in Beyond the
Borders: American Literature and PostColonial Theory (ed. Deborah Madsen.
London: Pluto Press, 2003). She also pub
lished a review of Abidin Kusno's Behind
the Postcolonial: Architecture, Urban
Space, and Political Cultures in Indonesia
in the journal Indonesia, (No. 75, April,
2003). In the spring of 2003, she co-wrote
and co-produced the live TV show "Crude
Wars" (part III of the Global Wake-Up
Call Series) with Caitlin Manning. In fall
2003, she presented a paper. “Defying the
"Tyranny of Emergency:" Critical Memory
Practice in New Indonesian Literature” at
the Western Humanities Alliance confer
ence in Utah.
Will Shephard (TAT) performed his oneman show, JACK LONDON, The True
Story, at the Indoor Forest Theater in Car
mel during February and March. Monterey
County Herald reviewer Nathalie Plotkin
praised both the script, written by Will,
and his performance of Jack London as "an
enri ching, entertaining and quality evening
of theater. There is so much to chronicle
and Shephard managed to incorporate an
enormous amount of information while
wholly holding the interest of the onlooker.
His performance of the material was an
inspired, thoroughly professional and pol
ished level of performance." Will por
trayed Jack London as his ghost, returning
to the places and events of his past life as a
literary genius who lived a life as rich and
complex as any of the novels he wrote
such as Call of the Wild, The Sea Wolf, and
Martin Eden.
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TLA Faculty Outcomes

Tomas Sandoval
Human Communication

1. Faculty will describe, use, and evaluate innovative
pedagogy* and outcomes-based assessment and
make decisions about their use to meet the needs
of diverse learners, to transform curricular content
into meaningful learning experiences, and to en
gage students in the learning process.

* Innovative pedagogy refers to a repertoire of instruc
tional approaches that individualizes curriculum, pro
motes student and society centered learning, builds
relationships between students, and between faculty
and students, and promotes communication, critical
thinking and problem solving in the context of aca
demic disciplines.
That repertoire may include cooperative or collabora
tive learning, role-play and simulation, interactive lec
tures, discussion, demonstration, question/answer,
case methods, service learning, use of technology,
project and problem approaches, and reflection.

Innovative pedagogy also includes classroom man
agement approaches that establish a supportive cli
mate for learning, promotes student engagement in
learning, facilitates opportunities for student voice
and leadership in their learning, and supports an in
clusive learning community.
2. Faculty will describe and situate their work in the
context of learning theory, interdisciplinarity, multi
culturalism, and the university Vision.

In the fall of 2002, T began what has continued to be a fulfilling
journey of professional and personal development. New both to
CSUMB and to being a professor of my own classes, I soon recog
nized success in our unique pedagogical culture would entail more
than mere dedication and perseverance. It has required a high degree
of collaboration with my colleagues; a deep and sincere immersion
in a new field of scholarship; an openness to failure and a reevaluation of what success means; and a prolonged commitment to
self-discovery. Throughout my journey, TLA has been my guide.
As a resource, a forum, or an interactive ’'athenaeum," TLA has
connected me to the resources and strategies to become the kind of
teacher that can have a meaningful impact on students.

When and What to Correct in 2nd
Language Student Writing?
Compiled by Tim Barrett, Interim Title V Academic
and ESL Support Coordinator
When should learner errors in writing be corrected?

1.

2.

When they pertain to the pedagogical focus of the
lesson.
When they significantly inhibit communication.

Chaudron, C (1988). Second language classrooms'. Re
search on teaching and learning. Cambridge: Cambridge
University Press.

Which errors should be corrected?

Your Recent Scholarship
News Welcomed!
Faculty Focus invites you to send news of your
recent scholarship, including publications, crea
tive activities, pedagogical innovations and
other scholarly work.
annettejnarch@csumb. edu

1.
2.
3.

Errors that impair communication.
Errors that have highly stigmatizing effects on the
listener.
Errors that occur frequently.

Hendrickson, J. (1978). “Error correction in foreign language
teaching: Recent research and practice.” Modern Language
Journal, 62, 387-398.
<$>

Burke Pease
School of Business

Grant Writing workshop at TLA this Spring.
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TLA cares and has played an important role in student
success. I was new to the CSUMB part-time faculty in Fall 03.
Although 1 had taught for other universities, none had provided
the type of training and one-on-one coaching available through
the TLA. I can say without hesitation, that my students have
directly benefited from the assistance I’ve received. I’m prepar
ing better assessment tools that focus on the important learning
objectives of the course; student engagement. Some of the tools
have successfully helped me engage the students in the content
of the course. TLA has provided a platform for networking and
sharing pedagogy and experience in a warm, welcoming and
collaborative environment.
FACULTY FOCUS

The 2004 Social Justice Colloquium: Reflecting on Race
and Educational Equity at Local, State, and National Levels
by Kia Lilly Caldwell
CSUMB’s Eight Annual Social Jus
tice Colloquium took place on April
21-22. The theme of this year’s
colloquium was “Race and Public
Education in California: The FiftyYear Legacy of Brown v. Board of
Education.” This year marks the
50th anniversary of the Supreme
Court ruling in Brown v. Board of
Education, which prohibited public
schools and universities from
segregating students by race. The
Brown decision created an impor
tant set of critical expectations
about the meaning of public educa
tion in the United States. As Chief
Justice Earl Warren wrote in 1954,
“In these days, it is doubtful that
any child may reasonably be ex
pected to succeed in life if he [sic]
is denied the opportunity of educa
tion. Such an opportunity, where
the state has undertaken to provide
it, is a right which must be made
available to all on equal terms.”

David Takacs
Division of Science and
Environmental Policy
At the Center for Teaching and Learn
ing, (which I affectionately refer to as
"Amy's Teaching Hut”), I’ve learned
how to design assignments that actually
match up with outcomes, looked at how
student work does or does not meet the
desired outcomes for the U.S. Histories
ULR, and shared scholarship of teach
ing and learning projects with col
leagues from HCom, World Languages
& Culture, and Business. Caroline
Haskell & Mel Mason have counseled
fellow teachers and me on how to tend
to our students’ diverse needs, Amy has
poured me tea and counseled me on
how to survive in the chaos that is
CSUMB, and Gerald Shenk and I have
fought over how to make a proper cup
of coffee. In other words, Amy has
made her Teaching Hut the home base
for building a community of care at
CSUMB.
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The 2004 Social Justice Colloquium
examined the legacy of the Brown
decision, particularly in terms of its
impact on public education in Califor
nia. Through the participation of local
educators and educational activists,
the campus community engaged in
discussions regarding issues of racial
segregation, integration, and resegre
gation in public education. Guest
speakers gave presentations in sixteen
classes during the colloquium.

This year’s keynote address was given
by Dr. Walter Allen, Professor of
Sociology at the University of Califor
nia, Los Angeles, and Director of
CHOICES, a longitudinal study of
college attendance among African
American and Latino high school
graduates in California. Dr. Allen’s
presentation was followed by remarks
by Debra Watkins, President of the
California Alliance of African American
Educators and Dr. Betty McEady,
CSUMB Faculty Associate. By com
memorating the 50th anniversary of the
Brown decision, this year’s colloquium
provided a critical historical perspective
on issues of educational equity and ini
tiated an important dialogue about the
future of public education in California.

The 2004 Social Justice Colloquium
was presented by the Division of
Social, Behavioral and Global Studies,
the Institute for Social History, the Insti
tute for Pacific Rim Studies, Teaching,
Learning and Assessment, the Road
Runner Club, the CAHSS Dean's
Office, and the Division of Humanities
and Communication.

Recommended Readings Available
at CSUMB Library

Balkin, Jack., et al., eds. What Brown
v. Board of Education Should Have
Said: The Nation’s Top Legal Ex
perts Rewrite America’s Landmark
Civil Rights Decision. New York:
New York University Press, 2002.

Lagemann, Ellen Condliffe and
LaMar P. Miller, eds. Brown v.
Board of Education: The Chal
lenge for Today’s Schools.
New York: Teachers College
Press, 1996.
Teddlie, Charles and Kofi Lomotey,
eds. Forty Years After the
Brown Decision: Social and
Cultural Effects of School De
segregation. New York: AMS
Press, 1997.

Websites
http://www.brownat50.org/
http://www.brownmatters.org
http://www.landmarkcases.org/
brown/
http://www.npr.org
http://teachingtolerance.org

Resources compiled by Eddy Ho
gan (CSUMB Library), Gerald
Shenk (SBS), and Kia Caldwell
(HCom).
<$>

Rafael Gomez
World Languages and Cultures

My first lasting impressions of CSUMB
were shaped by a workshop for new fac
ulty members facilitated by Amy at the
TLA Center. It was there that I began
to understand the uniqueness of our in
stitution and to develop a sense of com
mitment to our Vision and our values.
The drafting of my tenure portfolio
made me aware of the great impact the
center has had on my professional de
velopment. I owe a large part of my
understanding of outcomes-based in
struction, curriculum development,
classroom action research, assessment,
and true collegiality to the support and
understanding 1 have received from the
faculty and staff at the center. I am
writing this paragraph from the Univer
sity of Hawaii where I just presented a
paper on the integration of technology
and foreign language, an area of exper
tise I have developed with the intellec
tual and financial support of the center.
TLA is a place where I feel respected
and appreciated both as a professional
and as a person.
FACULTY FOCUS

Carnegie Scholar Project
By David A. Reichard
My work as a 2003-2004 Carnegie
Academy for the Scholarship of
Teaching and Learning (CASTL)
Scholar has proved to be an amaz
ing experience. I welcome the
opportunity to share some observa
tions about my emerging
scholarship of teaching and
learning (SOTL) research pro
ject with the CSUMB commu
nity.

riched by these exchanges. Focus
ing in how undergraduates learn
about the law in a free speech class,
I am most interested in what process
students use to make sense of com
plex legal issues. Is discussion in
seminar groups
useful? Is an
applied research
project helpful?
What works best
for their learn
ing? What ob
stacles to learn
ing about the
law keep stu
dents from deep
understanding?

This past year I have met
several times with my CASTL
cohort, whose projects range
from researching "good ques
tions," to understanding how
students become "intentional
David Reichard,
learners." The camaraderie
2003-04 castl Scholar
Perhaps one of
and intellectual engagement I
the most inter
have experienced has far ex
esting aspects of my project has
ceeded my expectations. This se
come about rather unexpectedly.
mester, I have also started to pre
One of the ways I am collecting evi
sent my research at national confer
dence of student learning is the use
ences, including a recent Carnegie
Foundation SOTL meeting and the
of weblogs, or blogs. There are four
seminar groups in the class, and
American Association for Higher
each seminar has their own blog to
Education Conference in San Diego
post ideas and questions, as well as
My project has clearly been en-

a space to develop their final projects.
(To read these blogs see: http.//
classes.csumb.edu/HCOM/
HCOM310-01/world/blogs.html) As a
researcher, I have found blogs to be
an almost overwhelming source of in
formation about student process. I
have only begun to make sense of
them! Moreover, I have also been re
cording my own research observa
tions on a separate blog. I chose to
post my own research notes in order
to make my own process as visible as
students are making their own to each
other. Overall, this part of the project
has proved to be unexpectedly rich raising new SOTL questions for me to
pursue after my Carnegie year comes
to a close in June.

Overall, being a CASTL scholar has
linked me to an amazing network of
committed teachers who are as equally
passionate about understanding teach
ing and learning from a scholarly per
spective. It has certainly been a privi
lege to be such a part of a growing
SOTL movement.
<$>

Caitlin Manning

Read Faculty Focus
Online
http ://csumb.edu/academ i c/
centers.tla

Teaching Tip: Avoiding End
of Year E-Mail Burnout
By Nick Carbone
Reprinted by NEA Advocate

I don’t know about you, but the spring semester seems to end in high gear at high
speed, more careening to an end than coming to a stop. A few hectic weeks, and
then the semester ends in a flurry of final exams, portfolios, conferences, and
pleas for help.

And there’s so much to do to get through all this. So much committee work to
wrap up, portfolios or papers to collect, read, and evaluate, course grades to fig
ure. We all have at lease one or two students who suddenly realize time’s up, and
who come to us for some kind of help. Most other students, even those in good
standing, start to stress too, and if we let it, their panic can infect our outlook.

For the coming weeks, let me at least offer you some end of year stress and email
workload management tips.

The Three R’s of Email: Reduce, Reuse, Refuse
Reduce
Reduce email to your inbox by setting nonessential discussion lists to ‘no mail.’
(con’t on page 12)
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Teledramatic Arts
and Technology

TLA has provided invaluable support
to me. Over the years, I have partici
pated in a number of workshops and
work sessions moderated by Amy
Driscoll, sometimes with my col
leagues at TAT, sometimes with col
leagues from other campus communi
ties (ULR, Faculty Affairs). During
these sessions, we have assessed and
clarified learning outcomes, evalu
ated student work, developed a new
TAT advising structure. All of this
work has strengthened my under
standing and application of outcomes-based learning, making me a
better teacher. It has also led to im
provements in curriculum and assess
ment practices at TAT and in Univer
sity-Wide Programs. I am happy to
have this opportunity to say ""thank
you" for the activities the assistance
and support of Amy and the Teaching
& Learning Institute.
FACULTY FOCUS

Everybody In The Pool: CSUMB Child Development
Preschoolers Swimming Weekly
By Marcia Karwas
My dream of a balanced curriculum that enhances development and neurological capabilities has finally been realized.
The HPWE 374L and HPWE 376L are swimming at the NEW POOL with the 28 pre-schoolers from the CSUMB Child
Development Center (CDC) on Thursday mornings. The swimming program will last 5
weeks. “It is a perfect match for seeing how all of this is connected, to see it in the chil
li dren is powerful and I love this stuff,” stated Jason Howard, HPWE Adapted Physical
" Education Minor, regarding working with the children. The toddlers in diapers still go to
the gym where HPWE 374L and HPWE 376L students partner with the CDC staff to
1 provide a great movement opportunity for the 15 one and two year olds.
9
1
| I want to thank everyone that had a hand in the pool project. It is a wonderful addition for
® us all. I invite you to come watch us swim Thursday mornings at 9:30. The children
Poo! project’s Jason Howard,
would love to show off.
<$>
CSUMB Student, with preschooler
(Writing as Practice... con’t from page 3)

process - a typical classroom activ
ity, rather than as a form of perform
ance or testing.

All writing should be carefully
marked by the teacher. Some
teachers take it as their duty to mark
up student writing, to try to catch
each mistake and problem, and to
assign a grade. Far better to break
this pattern, offer students comments
in process, hold conversations with
students as they develop ideas, and
intervene while the writing is still
alive. Students benefit from thought
ful feedback, but often, less is more a few high level comments and some
broad diagnosis of problems is better
than marking everything at every
level.

Writingis an individual skill: Writ
ing is essentially social. It takes
place as communication among peo
ple, and often takes place in the con
text of conversations, ongoing work,
and collaborative efforts. Writing is a
good opportunity for students to get
to know each other, work together,
and form learning partnerships.
Writing must be formal, academic,
and serious: No, it mustn’t. Stu
dents should have fun with writing,
experiment, play around, or argue
both sides. Try having students write
something outrageous, or illogical, or
off the wall. If we want students to
Page 9

control language, play is a more
effective method than drudgery.

Small steps in the write direction
Over the last 30 years as part of the
movement known as Writing Across
the Curriculum, teachers have devel
oped sensible ways to use writing as a
learning tool. Here is a sampling of
good practice that teachers have found
to be valuable.
Learning logs: Students maintain in
formal notebooks with their reactions to
reading assignments or lecture topics.
The writing is largely personal, analyti
cal, and reflective, as students attempt
to summarize and integrate what they
are learning. Some teachers require a
double-column format, with students
summarizing material on the left, and
reacting, criticizing, or raising issues
and questions on the right. Teachers
can collect and examine them from
time to time, give credit for maintaining
the logs, and react to the writing as an
interested reader.

Micro-themes: A micro-theme forces
students to construct a mini-essay or
highly distilled discussion within a re
stricted space. Some teachers require
micro-themes to be written on one or
both sides of an index card. Students
might define a key construct, describe
an important historical event, or sum
marize a research article. Micro
themes can be composed frequently
and read quickly by teachers, with a

checkmark to confirm satisfactory
completion or a short comment to
the student.

Quick writes: Teachers can pause
during a lecture, presentation, or
discussion to allow students to for
mulate their thoughts in writing.
They might be asked to respond to
a provocative question, identify a
key piece of learning that has
emerged that day, or question
something they are having trouble
understanding or applying. The
writing tends to be intense and fo
cused. I can quickly read their writ
ing, assign a check for satisfactory
or a check plus for “beyond expec
tations,” and write a comment or
two on each. Then I can begin the
next class by sharing thoughts from
their own writing, answering good
questions that had been posed, or
asking specific students to elaborate
on an interesting idea from their
quick writes. For the students, it is a
good method to develop the kind of
fluency they need in more serious
essay exam sessions.
Reflective writing: Writing is a pri
mary way that students can reflect
on what they have learned. Writing
represents a way to encourage
students to be reflective, to come to
terms with their experience and new
understandings. In laboratory or
problem-based classrooms, writing
can be used to help students reflect
(con’t on page 12)

FACULTY FOCUS

(A Week in the Center... con’t from page 1)

This session is about how to respond
to student papers prior to revisionways to help students make long
term changes—to truly promote
learning. The session is dynamic
with Annette March and Carla
Bundrick-Benejam sharing ideas
from their courses. Ernie’s com
pletely constructivist style engages
all of us and releases the insights of
the entire group. Tim Barrett and
Carolyn Sabin question and expand
Ernie’s ideas, and Jennifer Berry
adds practical “how to’s” to the con
tent. There is also disagreement as
Jay Foss describes his approaches
to student papers. His major concern
is that the next version of the paper,
the edited version, be in excellent
shape. He raises a common di
lemma many of us face and pushes
us to question why we respond to
student papers with all of our
insights, our written feedback, and
our mentoring.
I find myself wishing that I could go
back through the reams of student
papers from my past teaching and
revise my comments and my feed
back. I have learned so many
insights and approaches from
colleagues like Ernie. Maybe I’ll get
to use them in the next life.

On Wednesday, members of the
Book Club gather to discuss Rina
Benmayor’s chapter, “Narrating
Cultural Citizenship” in Pedagogies
for Social Change, a focused issue of
Social Justice. The room is crowded
and there are few pauses in the
discussion. Many of the attendees
relate to Rina’s experiences with and
questions about first generation
students of Mexican origin. In her
chapter, she asks, “How do they
negotiate the transformative experi
ence of higher education?” and “Are
they losing their culture to upward
mobility?” and “Do they experience
college as a process of deracination?” Lucha Ortega and Judith
Flores tell parallel stories and Paul
Fotsch, Ellen Correa and Nancy
Wahl-Scheurich respond with under
standing and pedagogical sugges
tions. Eleanor Funk responds with
perspectives from her unique role.
Swarup Wood and Natalie Zayad
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question how to achieve such peda
gogy in the sciences, and Judith
Kildow worries about loss of impor
tant content. The group struggles to
support each other with ideas,
suggestions, and further probes.
The session ends with a much appre
ciation expressed to Rina and a book
signing session. When I’m alone, I
question, “Are these kind of conver
sations, questioning and support
typical in higher education? Would I
hear these issues at another campus?”
And I feel a huge responsibility for
guiding and supporting faculty in this
very complex context. I also feel a
huge relief to know that I share this
with Annette and Rina and other
faculty with great experience and
expertise.
A bewildered student stops in to ask
for directions to the University Cen
ter. This is a common occurrence we typically offer a glass of water or
cup of coffee and a map. Stacey’s
graciously guides the weary way
farers back on track. Maybe TLA
should be Visitor Center #2.

In the afternoon, Burke Pease ar
rives for his almost weekly consulta
tion (“I feel like I’m attending therapy
sessions”) for assessing his innova
tive online marketing course, BUS
350. Burke has designed a dynamic
integration of collaborative learning
and Power Point lectures with consis
tent strategies for other forms of en
gagement. I am learning much from
Burke about the possibilities for inter
active courses using Blackboard.
Each week we put our heads to
gether to figure out how to mesh the
conceptual and process learning of
the weekly group assignments with
broad content learning from the
Power Point slides and a textbook—
and determine the best means of
assessing multiple forms of learn
ing—efficiently! I’m impressed and
appreciative of this and many other
opportunities to work with faculty who
insist on in-depth examination of their
teaching and learning approaches
and commit to consistent improve
ment. My work with Burke causes
me to reflect on a number of faculty
who have engaged in such intense
assessment to improve their teaching

here at CSUMB—again, the Vision at
work.

It’s Thursday and it feels like Friday!
I truly understand faculty fatigue by
this time in the week. Today includes
a number of individual consultations
on topics like Capstone courses,
electronic portfolios, and student
needs. The day will end with Part 4
of the Grant Writing Workshop
Series. Cindy Lopez and Christine
Limesand and I are truly enjoying
this collaboration. The two of them
offer a wealth of information about
grant writing, locating sources of
grants, and campus resources for the
process, while I design interactive
practice activities for each of our
sessions.
Each time we meet and plan our
workshops, I reflect on the impor
tance of cross-campus collaborations
like ours. The workshops also ex
tend “teaching and learning” beyond
classroom pedagogy to information
and skills for our expanded faculty
roles.

It’s Friday and sometimes this is a
“catch up” day, but not this week.
Most of the day is spent with mem
bers of the Culture & Equity ULR
faculty learning community. Juan
Gutierrez and I facilitate the process
of analyzing student work, specifi
cally today to develop considerations
for course planning. Laura Lee
Lienk and Donaldo Urioste reflect
deeply when the controversy of what
constitutes culture arises once again.
Justine Dean is a newcomer to the
group, and her participation will pre
pare her as she plans her class.
Later in the day, Michael Dalton and
Richard Harris join us and we con
nect our insights from analyzing stu
dent work to a syllabus review proc
ess. I’m once again impressed by the
energy and intensity of faculty when
they examine student work and dis
cuss their teaching, especially since
it is Friday afternoon. They remind
me about the faculty assets on this
campus and the faculty commitment
to student learning. Hydrox quietly
pokes her nose into the meeting to
remind me and faculty colleagues
that it’s time to end the week. <$>
FACULTY FOCUS

Spanish Sabbatical:
The Challenges of Catalan/The Pleasures of the Visual Arts
By Dan Fernandez
My family and I spent my 2003 sab
batical year in Spain close to Barce
lona. In my regular life, I teach phys
ics within the Earth Systems Science
and Policy program here at CSUMB.
In Barcelona, I conducted the regular
sabbatical scholarship activities —
writing physics curriculum, giving
some talks, attending conferences,
and conducting research at the
University Polytechnic of Catalunya.
The latter activity allowed me to
network with several researchers in
my original field of study, electrical
engineering, at the largest in Spain

Annette March
TLA/HCOM
Amy’s love for and advocacy of teaching
and the scholarship of teaching inspires me
daily. She has invigorated and supported
my work for the past five years. It is an
inspiration to work closely with this master
teacher who is a collaborator, a role model,
a mentor, and a supportive colleague, not
to mention the best supervisor anyone
could ask for. I've learned how to teach
much more precisely, understanding how
to design OBE courses where outcomes,
standards, and criteria frame the teaching
and learning. My students continually
benefit from my own constant exposure to
her creative and effective pedagogical
ideas. Amy models exactly what she urges
us all to do—to teach from an OBE model
and to deliver specific outcomes with in
teractive and constructivist pedagogies.
Amy has given her fierce loyalty to faculty
on our campus. Her tireless efforts on die
behalf of all of us has touched all of us.
Thank you, Amy!

(at least in the field of Electrical Engi
neering) where a wonderful set of
facilities exists that I would have
never known about had I not worked
there.

We definitely went out on a limb in
terms of our planning for this trip. I
hadn't been to Spain for over 20
~ years and the rest of my family had
never been to Europe at all. My
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father has family in Spain, who helped
us out during the first few weeks, but
we found out firsthand the challenges
involved with being a foreigner and not
being fluent in the spoken languages,
and not having things set up in ad
vance. Everything from getting an
apartment, reporting a leak, ordering a
phone, signing up a kid for summer
camp, and going to a bank to ask a
question became a gauntlet. This was
particularly true in this region of Spain
(Catalunya), where the Spanish lan
guage is giving way to Catalan.
Catalan is its own language that bears
resemblance to French and Spanish,
but is much more difficult to learn than
Spanish. It is difficult to understand,
even for someone fluent in Spanish.
During the Franco years, in an attempt
to homogenize communication and
culture throughout Spain, Catalan was
forbidden. Since his death, the lan
guage has returned to Catalunya, is
taught in all of the schools, and is
predominantly spoken by the people
(about 6 million worldwide speak it),
which makes it particularly difficult for
foreigners who are hopeful to learn and
practice Spanish. Admittedly, for my
first couple of months I couldn't distin
guish the two languages very well in a
normal conversation, but gradually I
became able to tell when Catalan was
being spoken and occasionally I'd even
understand a word or two of it. Being
clear foreigners, folks would talk to us
in Spanish, but people more fluent in
Spanish than us, we were told, often
had a harder time and were expected
to learn and use Catalan.
Beyond language, Spain offered us a
wonderful opportunity to appreciate the
art and architecture of a part of Europe
we had never seen on such a scale.
We had the good fortune to take art
classes where I actually improved my
artistic abilities. We also studied some
of the artists of the region, such as
Juan Miro, Pablo Picasso, Salvador
Dali, Antonio Gaudi, and others.

Some of my lasting memories of our

stay will be some of the people I met,
some of the walks I could take near our
apartment (where I could buy almost
any groceries, clothes or supplies I
needed — a far cry from the carcentered world that we returned to), and
the view of the magnificent 1000 + year
old monastery which was just a few
hundred meters from where we lived. <$>

Dan Fernandez, Barcelona sabbatical

Maria Tringali
World Languages and Cultures
TLA. under Amy Driscoll’s leadership, has
provided me with many opportunities to meet
in co-ops, workshops and discussion groups
to share teaching expertise, classroom experi
ences. and pedagogical strategics. She has
encouraged and supported me in the pursuit
of excellence and implementing our Vision
statement. I have enjoyed the warm, wel
coming atmosphere, which is conducive to
good work and to always doing your best, no
matter what. It has been an inspiration to
meet other faculty from different back
grounds. different institutes campus wide, to
get to know them and to work collaboratively
to make our goals real. Amy is going to
leave us at the end of this academic year.
Amy. thank you for all the work you have
done for us. We are grateful for all your sup
port and assistance, and we wish you a happy
and fruitful retirement.
FACULTY FOCUS

(Teaching Tip...con’t from page 8)

When you joined the lists you are on, you should have
received details on how to change your list settings.
Find that message and look up the instructions for set
ting the list to no mail.

Reduce your inbox so you can see new mail more
quickly. Big inboxes with lots of messages just visually
make things look overwhelming. Use folders to sort
messages. Delete old stuff.
Reduce the time you devote to class email. Remember
when you first started responding to student writing,
when you wrote comments on those first batch of stu
dent essays, and were shocked to find that you some
times spent up to an hour per 4 page double-spaced pa
per? You had to learn to set limits on time, which forced
limits on length and quantity of the comments you made.
You learned to give effective feedback without going
overboard. Ditto with managing email. Set time aside
for it, and prioritize your reading and responding in the
parameters of that time. We should set limits on the
hours and priorities on the subjects to which we’ll re
spond. We should, for example, tell students that an
email sent Friday afternoon not might get read till Mon
day morning.
Reuse
Reuse old messages that still apply. I have one that
says, “For any questions about due dates, see the class
Web site.” I sometimes reuse answers right away.
When a student emails me directly, I often send a copy
of the reply back to the entire class via our class email
list. No need to rewrite an answer over again.

(Writing as Practice... con’t from page 9)

on what went right, what was unex
pected, what is still poorly understood,
or how things might be done better the
next time. Writing can capture and
consolidate what is learned.
Chat and bulletin boards-. Many
teachers have discovered that Class

Refuse
Refuse to answer email outside your set hours. Treat email
like office hours. Conversely, after you set those hours for
answering student email, schedule them in your appointment
book and don’t give them up. Everyone thinks because emai
is flexible that working in and on it can be flexible as well.
But taking that approach leads to time creep, where other
things intrude. We protect our face-to-face office hours and
keep them for our students; do the same with your email
office hours. And refuse, except for emergencies, to let them
go.

Refuse to log in sometimes. Have days or part of days
where you don’t sit at a computer, let alone log into email or
class Web sites. It’s hard, if you do log in and take a look, to
keep from responding sometimes. If you respond to email
when you said you wouldn’t, especially if the response goes
to a class list, it sends a message to your students that de
spite what you say, your time is always theirs. So avoid the
trap by staying off line.
One more R tip for you. Relax and recharge. Find time
every day to walk without a destination in mind. You might
have to walk to and from class, up and down stairs, from car
to office. But if you can just find time to walk for the sake of
walking, you’ll find it relaxing. Walking is also a good way to
write and plan. You can think about a class, compose
memos in your head, mentally rehearse a discussion you’ll
need to have with a student. But somehow, there’s magic to
walking. To getting outside the office, away from the screen,
away from the phone, away from the colleagues who want
you to fix their computer for them. Go out and get oxygen
into your lungs.
Enjoy your coming summer and best wishes in the coming
weeks.

room Web tools can increase the
amount of writing in class without
burdening the teacher. Over a term,
students become much more skilled
at representing complex positions in
written arguments; they find comfort
able public voices for them
selves, and they become
members of a vocal class
room community. They also
find they can let loose, have
some fun with ideas and each
other, and discover the diver
sity of opinion and feeling
represented in a typical class.

report, and in good control over their
sentences. But some measure of
control will come naturally if teachers
use writing frequently across all
classes, in both informal as well as
formal ways.
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I encourage faculty to think
more about learning and less
about “good writing.” This is
not to say that we should be
unconcerned with helping
students become good writ
ers, able to put together a

Goodbye Amy! We will miss you.
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